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WHAT THE NATIONAL CURRICULUM SAYS ABOUT RE 
 

Religion and beliefs inform our values and are reflected in what we say and how we behave. RE is an important subject in itself, developing an individual’s knowledge and 

understanding of the religions and beliefs which form part of contemporary society.  

Religious education provokes challenging questions about the ultimate meaning and purpose of life, beliefs about God, the self and the nature of reality, issues of right 

and wrong, and what it means to be human. It can develop pupils’ knowledge and understanding of Christianity, of other principal religions, other religious traditions and 

worldviews that offer answers to questions such as these.  

RE also contributes to pupils’ personal development and well-being and to community cohesion by promoting mutual respect and tolerance in a diverse society. RE can 

also make important contributions to other parts of the school curriculum such as citizenship, personal, social, health and economic education (PSHE education), the 

humanities, education for sustainable development and others. It offers opportunities for personal reflection and spiritual development, deepening the understanding of 

the significance of religion in the lives of others – individually, communally and cross-culturally.  

Spiritual, moral, social and cultural development  

Section 78 (1) of the 2002 Education Act states that all pupils should follow a balanced and broadly based curriculum which ‘promotes the spiritual, moral, cultural, social, 

mental and physical development of pupils and of society, and prepares pupils for the opportunities, responsibilities and experiences of later life’. Learning about and 

from religions and beliefs, through the distinct knowledge, understanding and skills contained in RE within a broad-based curriculum, is essential to achieving these aims. 



Exploring the concepts of religion and belief and their roles in the spiritual, moral and cultural lives of people in a diverse society helps individuals develop moral 

awareness and social understanding.  

Personal development and well-being  

RE plays an important role in preparing pupils for adult life, employment and lifelong learning. It helps children and young people become successful learners, confident 

individuals and responsible citizens. It gives them the knowledge, skills and understanding to discern and value truth and goodness, strengthening their capacity for 

making moral judgements and for evaluating different types of commitment to make positive and healthy choices.  

Community cohesion  

RE makes an important contribution to a school’s duty to promote community cohesion. It provides a key context to develop young people’s understanding and 

appreciation of diversity, to promote shared values and to challenge racism and discrimination. Effective RE will promote community cohesion at 7 each of the four levels 

outlined in DCSF guidance.3  

The school community – RE provides a positive context within which the diversity of cultures, beliefs and values can be celebrated and explored.  

• The community within which the school is located – RE provides opportunities to investigate patterns of diversity of religion and belief and forge links with different 

groups in the local area.  

• The UK community – a major focus of RE is the study of diversity of religion and belief in the UK and how this influences national life.  

• The global community – RE involves the study of matters of global significance recognising the diversity of religion and belief and its impact on world issues.  

RE subject matter gives particular opportunities to promote an ethos of respect for others, challenge stereotypes and build understanding of other cultures and beliefs. 

This contributes to promoting a positive and inclusive school ethos that champions democratic values and human rights.  

In summary, religious education for children and young people:  

• provokes challenging questions about the meaning and purpose of life, beliefs, the self, issues of right and wrong, and what it means to be human. It develops pupils’ 

knowledge and understanding of Christianity, other principal religions, and religious traditions that examine these questions, fostering personal reflection and spiritual 

development  

• encourages pupils to explore their own beliefs (whether they are religious or non-religious), in the light of what they learn, as they examine issues of religious belief 

and faith and how these impact on personal, institutional and social ethics; and to express their responses. This also builds resilience to anti-democratic or extremist 

narratives  



• enables pupils to build their sense of identity and belonging, which helps them flourish within their communities and as citizens in a diverse society  

• teaches pupils to develop respect for others, including people with different faiths and beliefs, and helps to challenge prejudice  

• prompts pupils to consider their responsibilities to themselves and to others, and to explore how they might contribute to their communities and to wider society. It 

encourages empathy, generosity and compassion.  

 

RE AT ALL SAINTS 

 

INTENT 

Christianity and Christian values underpin everything we do at All Saints Primary 

The aim of our Religious Education curriculum is to help children to acquire and develop knowledge and understanding of Christianity and the other principal religions 

represented in Great Britain; to appreciate the way that religious beliefs shape life and our behaviour, develop the ability to make reasoned and informed judgements 

about religious and moral issues and enhance their spiritual, moral, social and cultural development. Within Religious Education our school vision, ‘Nurturing hearts, 

inspiring minds’ is developed by allowing pupils to critically reflect upon, evaluate and apply their learning to their growing understanding of religion and belief 

(particularly Christianity), of themselves, the world and human experience. For example, asking challenging questions, looking for transformation, respecting views and 

opinions of others, celebrating differences and emphasising tolerance.  

 

 

IMPLEMENTATION:  

The scheme has the following three strands running through it:  

 

✔ Substantive knowledge (conceptual and worldviews related). 



✔ Disciplinary knowledge. 

✔ Personal knowledge 

These strands are interwoven across all units to create lessons that build children’s conceptual knowledge and understanding of religion and worldviews (substantive 

knowledge) and use a range of disciplinary lenses. Children will also be equipped to explore and express their preconceptions, personal worldviews and positionality 

(personal knowledge) through varied and engaging learning experiences. 

Children begin to develop their awareness of religion and worldviews in Key Stage 1, focusing on conceptual knowledge through the study of a limited range of religions 

and worldviews represented in the UK, including Christianity. This will support children in building knowledge they can refer to throughout their learning in Key 2tage 2 

while encountering a greater range of religions and worldviews and considering further the diverse nature of religious and non-religious lived experience.  

Each unit includes overarching ‘big questions’ which will be revisited throughout Key Stage 1, lower Key Stage 2 and upper Key Stage 2, allowing children to apply the 

breadth and depth of their learning across various concepts. These ‘big questions’ are:  

• Why are we here? 

• Why do worldviews change? 

• What is religion? 

• How can worldviews be expressed? 

• How do worldviews affect our daily lives? 

• How can we live together in harmony if we have different worldviews? 
 

Lessons are designed to be varied, engaging and hands-on, allowing children to learn and record their thoughts, answers and ideas in various ways. In each lesson, 

children will participate in activities involving disciplinary and substantive concepts, developing their knowledge and understanding of diverse religions and worldviews 

This curriculum emphasises the importance of diverse representations within and across religions and worldviews, focusing on real people’s lived experiences of their 

beliefs. 

 

IMPACT 

The school aims to inspire children to live their lives by the Christian values. 

The children at All Saints Primary enjoying learning lots about other religions and why people choose, or choose not to follow a religion. Through their R.E. 

learning, the children are able to make links between their own lives and those of others in their community and in the wider world. R.E. acts as a hub, 



therefore, between social aspects of learning, science and geography. Through R.E. our children are developing an understanding of other people’s cultures 

and ways of life, so they can respect the differences they come across.    

The expected impact is that children will: 

● Know and understand religious concepts relating to beliefs, practices, community and belonging, and wisdom and guidance.  

● Develop an understanding of the influence of organised and personal worldviews on individuals, communities, countries and globally.  

● Understand some of the ways religions and worldviews are studied (disciplinary knowledge).  

● Develop understanding of their relationship with the content studied, being able to talk about their assumptions and preconceptions (personal 

knowledge).  

● Build secure vocabulary which allows them to talk confidently and fluently about their learning.  

● Answer questions about worldviews through an enquiry-based approach including investigating, interpreting, evaluating, applying and expressing.  

● Talk about the similarities and differences between their own and others beliefs with respect and open mindedness.  

● Understand the lived experiences of religious and non-religious worldviews to be diverse within and between people and communities.  

● Develop an understanding of the ways in which personal and organised worldviews may develop and change across time and place every half term. This 

is monitored by the subject leader, the senior leadership and the School Development Group. 

 

 

 

 

 

 

 



STRANDS 

 

Belief 

What do ……………….s believe about God? 

How does what a ……………….. believes about God affect the decisions they make? 

How might a ………………….s understanding of science affect their beliefs and worldview? 

Expression 

How does a ……………….’s worldview influence the way they interpret religious texts? 

Why do some ………………s rarely visit a place of worship and others visit regularly? 

Action 

What is the best way for a ……………….. to lead a good life? 

How and why do many…………………s try to help people? 

How might …………………s learn from the example of significant people who share/have shared their worldview? 

 



CULTURAL CAPITAL 

Cultural Capital is the essential knowledge that pupils need to be educated citizens, introducing them to the best that has been thought and said and helping to engender 

an appreciation of human creativity and achievement. 

We want our pupils’ ‘lights to shine’ both today in their future by not only giving them the knowledge and skills they need but by also installing a set of values and beliefs 

which enable them to be happy and successful citizens whilst having a positive impact on the lives of others. 

 

SPIRITUAL, MORAL, SOCIAL AND CULTURAL (SMSC – DEVELOPED IN ALL LESSONS) 

Spiritual:   Explore beliefs and experience; respect faiths, feelings and values; enjoy learning about oneself, others and the surrounding world; use imagination and 
creativity; reflect. Emphasise our school’s close links to our local churches and our wider community. 
 
Moral:   Recognise right and wrong; respect the law; understand consequences; investigate moral and ethical issues; offer reasoned views. 
 
Social:   Use a range of social skills; participate in the local community; appreciate diverse viewpoints; participate, volunteer and cooperate; resolve conflict; engage with 
the 'British values' of democracy, the rule of law, liberty, respect and tolerance. 
 
Cultural:   Appreciate cultural influences; appreciate the role of Britain's parliamentary system; participate in culture opportunities; understand, accept, respect and 

celebrate diversity. 

 

BRITISH VALUES (TO BE DEVELOPED IN ALL LESSONS) 

The core British Values are: 

• Democracy 

• Rule of Law 

• Mutual Respect 

• Individual Liberty 

• Tolerance  

Our RE curriculum casts a light on global citizenship and the rule of law, including the role of democratic advocacy for change. Pupils also look at how 

different cultures live and work throughout the world. 

 

http://www.doingsmsc.org.uk/british-values


RE CURRICULUM 

DESIGN OF CURRICULUM 

Our RE planning is based on Dorset Agreed Syllabus for Religious Education and we use Understanding Christianity to deliver the unique Christianity units. We use 

KAPOW and locally designed units for comparing and contrasting ‘other’ religions.   

This agreed syllabus reflects the importance that Religious Studies has for children’s and young people’s understanding of the world in which we all live. Central to the 

syllabus’s aim is the belief that excellent teaching of Religious Studies supports children and young people to have respect for themselves and others, whilst also 

supporting and developing a fundamental appreciation of the significance of belief(s) in people’s lives.  

The syllabus develops a ‘worldviews’ approach to the teaching of this subject, in a deliberate attempt to raise awareness of unconscious bias and discrimination, treating 

all worldviews, including religions, as of equal relevance and significance.  

Progression and the cumulative retention of substantive knowledge & vocabulary are essential. We have ensured continuity in learning across the age phases. The 

syllabus adds discretion for those teaching children and young people with special educational needs, so that they can achieve similar outcomes via a bespoke route in 

line with school culture and curriculum intent.  

•  

 

  

TRACKING PROGRESSION OF SKILLS AND KNOWLEDGE 

The overview of skills and knowledge covered in each phase and strand and how these skills are developed in order to enable pupils to reach the end of key stage 

outcomes - outlined in the National curriculum - are listed in our RE Progression Document. 

 Within each key stage, knowledge is often introduced at the start of the key stage so that there is time for that knowledge to be revisited and applied in later years 

which is why knowledge accumulation may look heavier in some year groups than others. As we have joint classes, progression statements in Key stage 2 are shown for 

lower key stage 2 and upper key stage 2 only and not for individual year groups. Key concepts and knowledge are revisited in different contexts to ensure that pupils 

have a secure understanding by the end of each phase.  

 

DELIVERY OF CURRICULUM 

RE lessons are held every week and are taught by the class teacher. 



 

 

 

 

End of Key Stage 1: Progress ladder  

This table outlines the skills required to achieve the end of Key Stage expectations and projects these back to what may be expected in Year 1. This may be helpful in 

assessing progress part way through the Key Stage. Each sentence stem needs to be applied to a particular task of knowledge content. 

 

 



 

 

 

 

End of Key Stage 2: Progress ladder 

 



 

 

 

 

 

 

ENRICHMENT 

When possible, and after taking into consideration expense, time constraints and impact on learning, enrichment activities such as trips, outdoor work and visitors are 

encouraged in RE. 

 

LOCAL AWARENESS 

In all aspects of the curriculum we take every opportunity to help pupils to connect with their immediate surroundings and develop a global perspective by making 

connections between their everyday lives and the world around them.  

 

CROSS CURRICULAR LINKS 

Links to other learning will be made wherever possible, providing they help the pupils with their understanding and are in no way tenuous. Guided reading texts are 

regularly selected to further underpin learning.   

 

HOW WE ASSESS 

Class teachers assess each pupil against each objective in every subject 5 times each year (at the end of Autumn Term 2, Spring Term 1, Spring Term 2, Summer Term 1 

and Summer Term 2). 



Assessment is putting a pupil at ARE, WT or Below (and in some cases GD) against each objective.  

This has been agreed by all teachers and is not seen as too onerous of time consuming). This has been fully supported by the Staff Welfare Representative and the 

Welfare Governor who have both liaised with teachers. 

 

 

HOW WE MODERATE 

Subject leaders are given at least half a day per term to monitor and moderate their subject. 

Moderation takes the form of: 

• Drop in 

• Book Scrutiny 

• Pupil Voice 

• Data analysis 

• Link Governor visits 

• Observation 

• Teacher Chat 
 

Every Staff Meeting also has an agenda item where Subject Leaders can pass on any issues / points / questions / requests / advice to teachers. 

Subject leaders can also request moderation time in staff meetings. 

Class Teachers assess every pupil against each objective in every subject at the end of every term. 

Headteacher / Deputy Head  and Subject Governor monitors subjects each year 

 

 

SUBJECT LEADER CPD 



Subject Leaders have taken part in curriculum sharing with other local schools. 

In additions, Subject Leaders are to complete at least one subject specific CPD course with National College every year. 

 

RESOURCES 

Understanding Christianity resources are available online through our school login. With Kapow being new to the school, Class Teacher are asked to speak to Subject 

Leaders about any additional resources which may be required (any that may have been missed when Subject Leaders were balancing the curriculum). 

Each weekly Staff Meeting has an agenda item where Class Teacher and Subject Leaders have an additional opportunity to request and additional resources, 

 

RECORDING OF LEARNING 

KS1 pupils use a floor book as a record of class learning in RE. 

KS2 pupils have a folder in which they keep a record of their RE folders as well as their floor books.  

 

RECENT FEEDBACK GIVEN TO STAFF 
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KNOWLEDGE AND SKILLS 

Baha’I  

 

 

 

 



 

 

 

 

Buddhism 

 
 

 
 
 
 
 
 
 
 
 



 

 

 

 

Christianity 

KS1 

 

 



 

 

 

 

 

 

 

 

 

 



Christianity KS2 

 

 



Humanism 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Islam 

 

 

 

 

 

 

 

 

 

 



Judaism 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Hinduism 

 

 

 

 

 

 

 

 

 

 

 



Sikhi 

 

 

 

 

 

 

 

 

 

 

 

 



Curriculum 

 

Key  

 

Understanding 

Christianity 

 

 

 

KAPOW 

 

 

Other 

 

 

EYFS 

AUTUMN 1 AUTUMN 2 SPRING 1 SPRING 2 SUMMER 1 SUMMER 2 

SPECIAL STORIES 

 

What can we learn 

from stories? 

UC 

Incarnation 

Why do Christians 

perform Nativity 

plays at 

Christmas? 

SPECIAL PEOPLE 

 

What makes 

people special? 

UC 

Salvation 

Why do Christians 

put a cross in an 

Easter Garden? 

SPECIAL PLACES 

 

What makes 

places special to 

different people? 

UC 

Creation 

Why is the word 

God so important 

to Christians? 

 



KS1 (Year 1 & Year 2) 

 Autumn 1 Autumn 2 

 

Cycle A 

 

2023/24 

 

2025/26 

 

2027/28 

UNDERSTANDING CHRISTIANTIY 

God 

What do Christians believe God is like? 

 

UNDERSTANDING CHRISTIANTIY 

Gospel 

What is the good news Jesus brings? 

 

Spring  1 Spring 2 

MUSLIM 

 

What are the key beliefs of Islam? 

UNDERSTANDING CHRISTIANTIY 

Salvation 

Why does Easter matter to 

Christians? 

Summer 1 Summer 2 

HUMANISM 

 

What are the key beliefs of 

Humanism? 

KAPOW 

Muslim / Christian / Humanism 

How do we know that new babies 

are special? 

 

 



 Autumn 1 Autumn 2 

 

Cycle B 

 

2024/25 

 

2026/27 

 

2028/29 

UNDERSTANDING CHRISTIANTIY 

Creation 

Who made the world? 

 

UNDERSTANDING CHRISTIANTIY 

Incarnation 

Why does Christmas matter to 

Christians? 

 

Spring  1 Spring 2 

HINDUISM 

 

What are the key beliefs of Hinduism? 

 

JUDAISM 

 

What are the key beliefs of Judaism? 

Summer 1 Summer 2 

KAPOW 

 

Christian / Judaism / Hindu 

How did the world begin? 

 

KAPOW 

 

Christian / Judaism / Hindu 

What do candles mean to people? 

 



KS1 

 

What are the key beliefs of ___________? 

 

Lesson 1 

Belief 

 

What are the key 

beliefs? 

 

Where in the 

world? 

Geography 

Lesson 2 

Expression 

 

What are the 

symbols of the 

religion? 

 

What does God look 

like? 

Art 

Lesson 3 

Expression 

 

What is the place of 

worship? 

 

Religious books / 

texts / scripts 

 

Lesson 4 

Belief 

 

What is the history 

of the religion? 

 

Stories 

English: Reading 

 

 

Lesson 5 

Expression 

 

What are the key 

celebrations and 

festivals? 

 

 

 

 

 

 

 



Lower KS2 (Year 3 & Year 4) 

 Autumn 1 Autumn 2 

 

Cycle A 

 

2023/24 

 

2025/26 

 

2027/28 

UNDERSTANDING CHRISTIANTIY 
Creation / Fall 

 

What do Christians learn from the 

creation story? 

UNDERSTANDING CHRISTIANTIY 
Incarnation / God 

What is Trinity? 

 

Spring 1 Spring 2 

BUDDHISM 

What would a Buddhist do? 

UNDERSTANDING CHRISTIANTIY 

Salvation 

 

Why do Christians call the day Jesus 

dies Good Friday? 

Summer 1 Summer 2 

MUSLIM 

 

What would a Muslim do? 

KAPOW 

Jewish, Muslim, Christian, Hindu 

Are scriptures central to religion? 

 

 



 Autumn 1 Autumn 2 

 

Cycle B 

 

2024/25 

 

2026/27 

 

2028/29 

UNDERSTANDING CHRISTIANTIY 
Gospel 

What is it like to follow God? 

SIKHISM 

What would a Sikh do? 

Spring 1 Spring 2 

UNDERSTANDING CHRISTIANTIY 
Gospel 

 

Was kind of world did Jesus want? 

 

UNDERSTANDING CHRISTIANTIY 

Kingdom of God 

 

When Jesus left, what was the 

impact of Pentacost? 

 

Summer 1 Summer 2 

BAHA’I 

 

What would a Baha’I do? 

 

KAPOW 

 

Are all religions equal? 

 

Bahá’í, Sikh, Hindu, 

 

 



 

KS2 

 

What would a ___________ do? 

 

Lesson 1 

Belief 

 

Fact Sheet 

 

Origins 

Age 

God(s) 

Key Beliefs 

Symbols 

Place of Worship 

Books / scripts 

Etc. 

 

Lesson 2 

Belief 

 

 

Do we have key 

stories? 

What is the 

meaning behind 

some / one of 

them? 

 

Lesson 3 

Expression 

 

 

What is the 

significance and 

meaning of key 

celebrations and 

festivals? 

Lesson 4 

Expression 

 

 

The meaning of 

art, dress and 

customs? 

Lesson 5 

Action 

 

 

What are the 

rules / laws / 

commandments 

/ commitments? 

 

 

Lesson 6 

Action 

Belief 

 

What happens if 

we do wrong? 

 

Compare and 

contrast with 

Christianity 



 Autumn 1 Autumn 2 

 

Cycle A 
 

2023/24 
 

2025/26 
 

2027/28 

UNDERSTANDING CHRISTIANTIY 
Gospel 

 
What would Jesus do? 

UNDERSTANDING CHRISTIANTIY 
Incarnation 

 
Was Jesus the Messiah? 

 
 

Spring  1 Spring 2 
KAPOW 

 
Why are some places in the world 

significant to believers? 
 
 

Muslim, Christian, Jewish 
 

UNDERSTANDING CHRISTIANTIY 
Core 

 
What did Jesus do to save human  

beings? 

Summer 1 Summer 2 
KAPOW 

 
What happens when we die? Part 1 

 
Jewish, Christian, Muslim Humanist 

 

KAPOW 
 

What happens when we die? Part 2 
 

Hindu, Buddhism 
 

 

 

 

 



 Autumn 1 Autumn 2 

 

Cycle B 

 

2024/25 

 

2026/27 

 

2028/29 

UNDERSTANDING CHRISTIANTIY 
Creation / Fall 

 
Creation and Science; conflict or 

complimentary? 
 

UNDERSTANDING CHRISTIANTIY 
Incarnation 

 
 

How can following God bring 
freedom and justice? 

 

Spring  1 Spring 2 
KAPOW 

 
Why is it better to be there in person? 

 
Muslim, Hindu, Buddhist 

UNDERSTANDING CHRISTIANTIY 
God 

 
What does it mean if God is Holy and 

Loving? 
 

Summer 1 Summer 2 
KAPOW 

 
Why is there suffering? (Part 1) 

 
Muslim, Christian, Zoroastrianist 

 

KAPOW 
 

Why is there suffering? (Part 2) 
 

Shinto, Buddhist,Sikh Humanist 

 


